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What we will cover in today’s lecture

1. What is case study method ando(yvhen&’e) use it?
2. Different types of case stud&&%geaﬂ?h designs.

3. Stages of doing case stucjyggggeﬁrch
4.
5.

What are field dlarles’?QFfI’Q@/ tﬁ malntaln field diaries?
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Diaries as a resear 5{%‘\

LG
Qv 0
P < \\‘\ S
Q)Q



Let us look at some examples of case studies based on
events, situations, programmes aeractj}v‘i‘ﬁes. .
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S &L o



Example of Case study: Events

- Asmussen, K. J., & Creswell, J. W. (1995). Campus
response to a student gunman. Journal of Higher

Education, 66(5), 575-591 L &
) of}@
S5

A detailed description of the gunmgﬁlgﬁ%@?lt; a chronology of the first 2
weeks of events following the ir,l\eﬁflaﬁi;,?a?\g details about the city, the
campus, and the building in w@\‘t ¢’insident occurred. Findings
resulting from data collect'&gﬁs\tﬁ?% ultiple sources of information,
such as interviews, ob%ﬁlqtﬂjgg‘, documents, and audiovisual
materials, are presented. Frgim the data analysis, denial, fear, safety,
retriggering, and campusﬁanning emerge as prominent concerns.
These themes are cor@b?ned Into two overarching perspectives, an
organizational and a psychological or social-psychological response,
providing “layers” of analysis in the study and broader interpretations of
the meaning of the case.



Example of Case study: Situations

- Hughes, M. (1998). Turning points in the Ijoves of young
Inner-city men forgoing destructlvebcrln}pﬁal behaviors: A

gualitative study. Social Work I@@Qeaﬁh 22(3), 143-151.
N

@Sb 6%0
In-depth interviews with the m @Weoﬁs%d to examine their life
courses from the time of thel{(\% éﬁr@@?nones Personal and
environmental transitions (jﬁ tfa?ed to their decisions to change
were uncovered. Factoc?aﬁéc&%g%ew transition experiences included
maturation, respect and copzern for children, fear of physical harm or
incarceration, contemplation time, and support and modeling by
others. Implications fofSocial service providers, policymakers, and

youth program staff are discussed.



Example of Case study: Programs

- D’Emidio-Caston, M., & Brown, J. H. (1998). The other
side of the story: Student narrativ%s on tke California
Drug, Alcohol, and Tobacco Edlgg%tiocr)\b*ﬁrograms.
Evaluation Review, 22(1), 950%@é®%

8)
0%&:2)@6@06%0

The constant comparative m@ﬁoﬁv\@g@ed to analyze 40 focus

. : : NN . .
group interviews of at-rlskg,ﬁ rﬁlr@vﬁ‘n\g\%roups conducted in 11 high,
middle, and elementaryﬁtgp cﬁ“\gﬁ%ts. Results suggest that

(11 ”» @ K \ . .

students use “story t@méa«géense of prevention education and
distinguish use from abugé’f High school students believe that
hearing only one side &b‘the substance use/abuse story and strict
expulsion policies alignate students most in need of help.
Implications for the use of story as an assessment tool are

discussed, as are implications for substance use prevention policy.



Example of Case study: Activities

- Horn, E., Lieber, J., Li, S., Sandall, S., & Schwartz, |.

(2000). Supporting young childrerny8 IEE@oals in inclusive

settings through embedded lea epportunities. Topics
in Early Childhood Education 2208-224.
> )
Q%Q @Q) (\6

The studies were conducted in »tﬁ‘r@é &e%ag@ate inclusive early childhood
education programs located g@? e gé?‘ent states on four children
with disabilities and their clggseéart tgachers. The examination of the
ELO procedure include smeft of teachers’ planning and
implementation, the impactoncchild performance of specific learning
objectives, and the teacherg’ perceptions of the ELO strategy. Data
collection was done throygh a variety of collection techniques, including
direct observation using'strict protocols and interviews of teachers. The
results revealed that all teachers demonstrated increases in use of
Instructional behaviors toward targeted objectives, and the children
showed concomitant increases in performance of targeted objectives.



S N
What Is a case study?

1. An empirical investigation of a contem&erary
L S . .
phenomenon within its naturalé}@nteg\eﬁ\usmg multiple
sources of evidence. §®®é{\®é®%
2. Acatchall category for re; ) Q"’“tohat IS not a survey, an
observational study, o@g%@ggﬁbgﬁment and is not

.. . o
statistical in nature (& o & s

3. Often used as agﬁégnﬁt g)ﬁﬁ/\\/estigation aimed at informing
development polic¥°@nd public action. Helps in shaping

projects sensitivegb‘to particular historical, political, and
cultural contexts.



Philosophical underpinnings

- Case study research is effective when it igg rooted in theory-
that is, an idea about why thingsﬁpp%°as they do.

: o S .
- Approach to case study is baﬁﬁ@@@@ constructivist
aradigm. NG
p g \Qg’% 0@@ (b(\b

- Constructivist paradigrgp‘?@c%(gﬁ;@s the importance of the

S N . .
subjective human c&gﬁt\%«gqﬂﬁeanmg, but doesn’t reject

O

some notion of objtécﬁ\({\iéy.

%)
- Constructivism allows close collaboration between the
researcher and thﬁQparticipant, while enabling participants
to tell their stories.



Some characteristics of Case Studies

1. Case studies ask the questions 'How?" and "Why"?’
about a contemporary set of evqpts OV@? which the
Investigator has little or no c%@ﬁgl q)o\"’

2. Case studies try to cover cp?lge%w‘al conditions because
they are relevant to the@ﬁ@?@enon under study.

3. The phenomenon b@ﬁgﬁ‘e\@"é@ched is studied in its
natural context, b@ﬁg&g space and time.

4. Case studies arg I’I% descrlptlve because it is
grounded In deepbé\nd varied sources of information.

5. Creates opport‘anltles for the researcher to explore
additional guestions by the act of investigating a topic Iin
detall.



When to use a case study approach? An
Instance

)
S <
SRS

- A study is conducted of the %@%L@io@@making of nursing

N

students that will determineéﬂ?\g\o%@%s of decisions made
by nursing students an%&ﬂ@e&?@\ors that influenced the
decision making. The g&é&W be the decision making
of nursing studentg&@-?i‘b@lﬁce the case cannot be
considered withowt ¢fiecontext, which would be The
school of Nursing, %@' more specifically the clinical and

inas®
classroom settln%gq



Different kinds and strategies of case study

o

1. Individual case study 069 &
2. Set of individual case & @@%o\

studies &b@%o

Community studies & Q;??gﬁ'lgle case strategies
4. Social group StUdleSé\z_@\ o.ggﬁlltlple case strategies

Studies of orga%léau&m\s\\

and institutions Q&

6. Studies of procegﬁ‘es
events, roles afd
relationships



Stages of case study research

Selecting case study research design
)

.
T

Deciding on methods to be (:Lm g‘ét\se study
resear >

N
7 N
Summarizing angoiﬁ‘&g\éﬁ,r\\%éﬁgﬁﬂe information

,\Q oX ,\)

Sﬁgq‘é\s@e findings

<~’~°¢ X

O®Q®' Reporting findings

e —

Confirming the case study findings




Error correction of slide 13

Stunting: Height for age (Moderate and seyere - below
minus two standard deviations frotpé?nquém height for age
of reference population.) @é‘&q Q}%"

%Q’b@):p@i%oo\
Wasting: Weight for heigmz%lgdﬁgé‘;bate and severe - below
minus two standard deviatighs\from median weight for

height of reference g)}g{?@?@g\.@
&
Underweight: Weigl;g@%r age (Moderate and severe -

below minus two stgndard deviations from median weight
for age of reference population; severe - below minus three
standard deviations from median weight for age of
reference population.)



Procedures commonly used in case studies

Procedure

Intent, appropriate design, and
how intent relates to research
problem are defined.

The problem focuses on developing an in depth
understanding of a case or bounded system.

The plan to receive approval
and gain access to study sites
and participants is defined.

onal review board is

Approval fr gS’[I
obtained
purpo%e ugg Ilng procedures.

Data are collected emphasizing
time in the field, multiple Q

\Ot
sources of information, and @

h site is located using
l%ﬁefig’ \@‘fr)g&matlon Is gathered using multiple
qjﬁm%\ a collection (observations, interviews,
oQ&rme S), including audiovisual materials and

collaboration. Q° er relevant sources.
Q(\
N
Data are analyzed and S .
: ) QQ Data are reviewed to develop an overall
interpreted relative to the ¢

design.

understanding.

Research report suitable for
dissemination is prepared.

Reporting focuses on describing the case with
description, analysis, and interpretation
addressed differently or equally.




Case study characteristics and data collection questions

Characteristic Data collection questions

A bound “case,” such as a process, activity,

event, program, or multiple individuals, is What is studied? (Define the case.)
investigated. S

. . . 4
A gatekeeper provides access to information ~ Wh ca% anygt)ncerns related to access
and assistance in gaining confidence of %g a@oor Establish access and
participants. @:a g\

A “case” or “cases,” an “atypical” case, or a o . :
e 7 h@snes or individuals are going to be

“maximum variation” or “extreme” case |s<gg’ 45 ;

defined. @Q @ ®315%|@. (Sample with purpose.)
N\

A collection of forms, such as doc @%r@’%g@ C’\ﬁhat type (s) of information will be

records, interviews, observatloné;eb XQk}a{\ collected? (Delimit data.)
artifacts, is compiled.

(\
A variety of approaches (e.g., flequ@btes

. _ o
interviews, and observations) a@\Jsed 0 How is information compiled? (Record

information.)

gather data. Q°
Concerns may emerge related to intensive Is data collection difficult? (Address field
data gathering. issues.)

A large amount of data (e.g., field notes,
transcriptions, computer databases) is
typically collected.

How is information stored? (Store data for
analysis.)



Types of case study research design

Intrinsic case
study

Instrumental
case study

Collective
case study

Exploratory
case study

Explanatory
case study

Descriptive
case study

To know more about a particular
individual, group, event, or
organization.

Teacher exploring extracurricular
activities of a poorly performing student.
% ¢’

O . &

Better understand a theoretical 3 (bTo j(cng’w how college students acquire
guestion or problem. 6{\@@ c.}q} technology knowledge.

o 3o O

. . d
Address an issue in questi O 9Studies designed to explore one of the

. . o
while adding to the lit€fatywe 6’0(\,52.\ seven intelligence forms contained in
base that helps us t@ é‘\\@ 35(\ Gardner’s theory of multiple
conceptualize a\ﬁdﬁ NN intelligence.

2 3 ’&Q\‘?’\{\

Exploratory study of a company’s
ethical climate to determine how
business practices normally occur.

O o8
seek to defifé re ch
guestions of a %@sequent study

>

R
seek to estaflish cause-and- Identify students’ home environments
effect relationships. that affect their classroom performance.
Attempt to present a complete Gain a thorough description of
description of a phenomenon hospital’s emergency room procedures

within its context. when admitting incoming patients.




Summarizing and interpreting the information- Guidelines

Ongoing refinement of the study’s fundamental research questions in
light of data obtained early in the investigation

* E.g. Ateacher interested in factors that contribute to student attrition

Constant focus on the research guiestions being investigated

* E.g. Anurse exploring his hospital's empleyme
transcribed interview data, and field nots_¢” &

« E.g. Atechnology speciali
policies Q

Develop a method fcr iabeling, storing, and gaining access to
Informatior: acquired during the research effort

« E.g. Creation of a sound information management system

Use of all available resources that can assist in the collection and
Interpretation of information

« E.g. Computer software programs, such as NUDIST and The Ethnograph




How to synthesize findings

- What information from different sources gges together?
- Within a source, what mformatlogsﬁan é@fe grouped’?

- What arguments contribute tcg@ip‘bogmg iInformation
together? & @@60@%

- What entities bounded @g{éaﬁe@\nd time are shared?

- How do various soug@& @%t@rmatlon affect findings?

- What information ﬁ’nk% vérlous findings together?

- What previous Workz;ﬁrowdes a basis for analysis?

- What questions é?e being answered?

- What generalizations can be made?



Reporting findings-1

1. Strategies.
- Thematic Analysis, Categorical Analysis, Narrative%AnaIysis

- Thematic analysis F &

& N2
- Tentative answers are categorized into ther@&\,\@ &’
- Themes supported by available mformatj\& a@?%rgthmed and reported as findings.

2. Determination of mform@‘@m%@ported themes.
Addressmg research quest (gﬁsgé a&:ng@al endeavor.

3. Identifying themes ébgﬁ‘@&fgl@? and comprehensively.
- Must reflect the purpoQ;,e 8f {l@e research
- Respond to the questloqé‘under Investigation.
- Must evolve from a gﬁlratlon of the collected information.
- Represent separate and distinct categories of findings.
- Specific and explanatory as is allowed by the data.



Reporting findings-2

4, Components commonly found in most reports

- Should articulate the event, situation, proggﬁm, o((&gctivity under
Investigation. é§\q> %é)\e

- Should reflect the literature related E@\%@ﬁgﬁc under investigation.

- Information related to data collec&ﬂ@%@?@%gies should be included.

- Should be richly descriptive %33 Q{‘*&L\Qﬁ%é&%y participants’ statements.

2
- Include strategies used to\gé?@:{b?r(gt?\éeﬁort, and confirm the case
study’s findings. QQ)A@Q&&’KQ\‘\’\(\
®)
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Strategies

Confirming case study findings

Share the results with those examined in the study

%
& (,@
Ob .@Q
_ QN o |
Review the (rbéport by fellow case study
& & Sresearchers
P P&
®"O %g Qb
<E 07 %
S 2P

@, \
I{'B of the final report from experts on
@\OQ "< cthe topic under investigation

2 : : : |
&Q Researcher’s articulation of personal biases
brought to the situation

Demonstrate how findings are based on
information acquired from multiple sources.



An example of a summary form

- Title of project . o
- Time period of research & &
@Q’ @ A

- Date of ethics approval D
@‘Q o
- Identification of researchergb Q)b 82

- Literature used to prov@e @éq&%{@hnd and justification for
research m Q.(b\((\ ~

- Description of res%dr@ﬁ mpé‘theses
- Sample or populatloq(\éﬁudled

- Explanation of all gd?ormatlon collection procedures
- Findings

- Interpretation of findings
- Conclusions and recommendations based on findings
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Maintaining Field Diarjes<
As Field Notes ang-ds a’research Method
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What is a field diary?

- ‘External memory’: recording daily observations in the

fleld @ Q)6
- Include both ‘data’ and ‘pieces @Tgﬂeﬁﬁon Interpretation
and analysis’. @ c}(b

&b
- Diaries invite ‘miscellanequs, @Qn;ﬁes

- As a researcher’s dla%ﬁ@d\ﬁg@s

- documents the devel@?ge% \é(f,dérceptlons and insights across
various stages of the ré?sQé‘rch\

- enable ongoing analyg@throughout data collection.

- As a research m%tzﬂod

- one of a portfolio of methods in in-depth case study research.

- used in ethnographic fieldwork, feminist research, sociologists of
health and in AIDS research.



Suggestions for writing research diaries

1. Write regularly. &
Experiencing a difficult period Qé’?or%@ffary writing
becomes personally satisfying’js’nptmal.

3. Collaboration does not talgéogﬁaﬁofrom the private

9

nature for a diary. 9% & o
SR

\ . o
4. Structure and spac é@@ Qa%@\g@\ orientation and data
N

AN
analysis easier. ®4®\O@>\~s\ &
5. Include informat?oan@? understanding the situation and

for reconstructingqﬁ?ater.

6. Thereis a chal{é%ge of coping with fuzzy borderline
between description and interpretation.

7. Do a provisional analysis of the diary entries.



Points to include in field notes

(researcher’s diary)
kg &
- Data obtained by observaﬂon@‘ﬁigr@Ws and informal
conversations; &o @ c>">

- Additional ‘found items’ Qs@@ﬁ@% photographs, letters

and so on @e“ &ZQ\\Q’ &
- Contextual mformat)%@%bﬁaﬁ’the ways these data were
collected:; o

o\
. Reflections on resgﬁrch methods;
- ldeas and pIansQ?or subsequent research steps.



Some components of Field Notes

* Produced when trying to recall experiences over specific
periods of time (E.g. Duringoa clasgr%om lesson, a court
session, etc.). N N

« Written primarily to de@%rji@ aﬁﬂ document events after
they have taken plage. <& ¢

» Descriptive sequ,g?%@@q&o interpretative sequences.

\Qg)e? %,00;\\
QO @7 2
X
S &
* Put fogﬁrgg &tions relevant to the research
Theoretical questfondbeing investigated.

notes * Useful foerPiaking connections between various
accou(ongé\ and other bits of information.

R

®

_ » Contain the researcher’s observations and reflections on
Methodological research strategy, methods and activities.

notes  Help to develop the quality of the research project.







Diary as a research method

1. Holds importance alongside a range of other research
methods, particularly as part of in-depth case studies.

2. Means of accessing information Q&ﬁllCh&can not be
accessed through convenUonaﬁr&et@%ds

3. Used as one of a portfolio be*ﬁ%eéthﬁds In the context of in-
depth case study researej!?

4. A useful means of deegﬁez;@ﬂ)o@\g@ﬂ\tural Insight into the

places of study. Ae & \z\o@«
Q

5. Sometimes the dﬁrles&are open and unstructured,
sometimes they are @‘haracterlzed by tightly defined
activities. Q@Q

6. Usually combined with preliminary interviews or focus
groups to introduce the idea of the diary.



Implications for research design

- Research diaries are useful where a,persgn or a group IS
(\

trying to make sense of experien % o$°

- Diaries are subjected to proc%ml(gé’%o@? gualitative analysis
as part of a comprehensivgﬁg@@gSs of data analysis.

- Diaries can be particula@u@g&l&é\\r making detours.
L QoD .S
- In quantitative resea@?léxg{baﬁe@ may be employed as log
books. FES

%)
- Helps the researche;;gﬁot only to document the action, but to
capture interpretatbﬁ%s at points along the way.
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Advantages and drawbacks of research diaries

Advantages Disadvantages

1. An interactive method. The diary-
keeper has time to reflecton what 1. Tiq)té-congcﬁmng and laborious.
she/he wishes to record. %0\6

@ \’0

2. Empowering or therapeutic for the@fb &%ﬁﬁgﬁsz tgjrﬁofeegﬁ,;or?
writers. R P i

@
Q}\Q" ‘\« @ I@e‘%\@érs

3. Build relationships of U‘USTOQ
between researcher and 4‘?’ S ~z~°®\ <3>The CIEIVHSEDET (1L CERIe)
° N considerable self-censorship.

researched. Q
<
<
4. Provide the researcher@\ith a 4. May not keep a regular or daily

record of daily activity #Ad reflection. record.

5. Can enhance the researcher’s
depth of cultural, political and social
understanding.

5. The contents of solicited diaries
can be subjective and idiosyncratic.




Application of research diaries in development research

Bodily health
practices and
attitudes

Aftermath of
war, conflict
and violence

Marginalized
@




Leisure period durations in minutes per day by employment and child status

Weckdays Weekends
................................................. s
Men Women &P MQ@ Women
e e e e e e e e e e \sg\o ........ C}Q ......................................
Employed full time @Q (5{'\?}‘ Q}%
Young children 142 124 (b@\ S 19 176
Older children 186 1512 Q)Q,G 82 8 190
No children 202 Q1%6 O ) D 314 246
..................................................... Q....g@.....@(?. . e e iriei b
& XTI
Employed part time Q((\ N S S\*
Young children AQ}O 34 \@ C 138
Older children @ <© O\‘z‘mb 185
No children (Q@Q\ 139 192
Other ‘b<\
Young children S 132 292 143
Older children 32 137 318 176
No children 265 195 336 258

Source: Jonathan Gersbuny and Oriel Sullivan (1998), “The Sociological Uses of Time-
use Diary Analysis”, European Sociological Review.



Please [fill ciut diering YOUR Dcry Oay

# | Start Activity End
Time (Please don't record travel} Time

1 3&9&#




An example of a dally food diary

Daily Food Diary X
SIS

By Vertex42.com <\°® %0\@
https://www.vertex42. com/Exc@ﬁemp?ates/food -diary-

template.ntml



Diary method/food-diary.ods

References used for this lecture

- Vandana Desai and Robert B. Potter, “Doing Development Research”,
2006, Sage Publications. 5
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O @Q
& O
- Dawson R. Hancock and Bob AIgozzme@‘f%&i’ng%ase Study Research A
practical Guide for Beginning Reseam"hg}@ 06, Teachers College Press,
Columbia University. Qg) <b®
QD
& \\@ \\Q’% N4
CadS S “
- Sophie Laws, Caroline Harg& a@hel Marcus, “Research for

Development A Practlcab@uw‘égz? , VISTAAR Publications.

@
- Bridget Somekh and Catl@ Lewm “‘Research Methods in the Social

Sciences”, 2005, Sage@ubllcatlons

For a comprehensive literature on the topics covered in this lecture it is also

suggested that students go through the reference list of the above cited
papers.





